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Abstract 
The foundation of music education is laid in elementary education. In this period, students meet with well planned and organized 
music education. The aim of this paper is to display how elementary teachers perceive and value music lesson which has been 
incorporated in elementary school curriculum as two hours at 1st, 2nd and 3rd grades., The current research, moreover, seems 
crucial in terms of determining how music lessons are applied by elementary teachers and to what extent the course is functional. 
47 elementary teachers teaching at 1st, 2nd and 3rd grades from four different elementary schools in İzmit, Kocaeli participated in 
the study. The data were collected via semi-structured interview questions prepared by the researcher.  The data  were analyzed 
and tabled through NVIVO 10 according to qualitative research methods.  
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1. Introduction 
The foundation of music education is laid in elementary education. In this period students meet with music 
education in a planned and organized way. With this in mind, the educators take the responsibility of right and 
efficient implementation of the process as well as the right planning of it. This responsibility in primary schools was 
shouldered by classroom teachers from the foundation of Turkish Republic to 1994.  
Along with the increase of compulsory education to 8 years, the education process of Elementary School Music 
Education was divided into 3 phases in curriculum. Accordingly, it was decided that music education in the 
curriculum is taught; by classroom teachers at the 1st, 2nd and 3rd grades, by classroom teachers and music teachers 
at the 4th and 5th grades, and by music teachers at the 6th, 7th and 8th grades. The application remained the same in 
the program change in 2006 and the music courses were again given to the hands of classroom teachers even if it 
was not included in the content of the program.  
Yönetken (1949) states that school musicand the music education given at schools are of crucial roles in forming 
the musical taste of Turkish people. Uçan (2005) refers to a music education in which the individuals aim at joining 
and then contributing to musical interactions like production, use and consumption in the environment the people 
live in. Effective application of this process is directly related with the competence of the educators in music 
education field. 
Classroom teachers take only two terms of music education in undergraduate level. While they learn basic 
information in music education field and education of playing musical instruments in the first term of the second 
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year, they learn topics like how teaching music should be applied at schools, how it should be interlinked with other 
subjects and how to develop musical tastes of students in the second term. Thus, a classroom teacher can only be  
successful enough in relation with his/her skills and interest as music education requires special endowment and 
interest.   
There have been many studies on this hotly debated issue so far. For instance, in Kocabaş’s study (1996-97) in 
which beliefs of classroom teachers’ in competencies towards music classes are included, classroom teachers stated 
that they have music education courses in undergraduate level but they don’t perceive themselves competent enough 
in music education and they think that in service training towards techniques and principles regarding music 
education  are needed. They also expressed that music course should be taught by music teachers indicating their 
incompetency in the field.  
In another study carried out by Şahin and Aksüt (2002) which aimed at specifying the views of the classroom 
teachers teaching music education at the first stage of elementary education  towards their perceptions of musical 
activities, applications based on their pedagogical formations and their views on the realization of musical activities, 
it was stated that classroom teachers find themselves insufficient in making students love and train their voices 
through music lessons, they also regard themselves unsuccessful in music lessons and inadequate in their repertoire 
of children songs. 
In a similar vein, in a study of Saydam (2003) named “The Educator Problem in Elementary Schools I. and II. 
Stages”, almost all of the classroom teachers (97.38%) pointed out that music courses should be given by branch 
teachers of music.  No statistically significant difference was found between the teachers who  graduatedfrom 
faculties training teachers and the faculties apart from education faculties in terms of playing musical instruments. 
According to this finding, Saydam inferred that arts education hasn’t been given the necessary importance in the 
faculties training teachers. 
Karan (2008), in her MA dissertation at Gazi University named “A study upon the adequacy of the teachers 
working in elementary schools in the field of music education”, found out that 40,2% of the classroom teachers 
regard themselves incompetent in music education, 36,3% of them use music courses as testing hours in which 
students study for their exams on different subjects and  27,3% do mathematics in music courses.  
In another study examining the teacher competencies in music education, (Göğüş, 2008) covered the views of 20 
classroom teachers from elementary schools in Bursa and its central districts. Accordingly, 46% of those teachers 
remarked that music courses were not instructed fruitfully and another 46% of them expressed that the courses were 
partially fruitful. 
From another perspective, the study of Kılıç (2009) named “The problems of classroom teachers working in 
elementary schools faced in music education” revealed that teachers find the music education in undergraduate level 
really inadequate or less qualified. It was also pointed out that problems faced in educational settings are scarce 
considering the topics in the curriculum of elementary music education first stage, in the annual plans, teaching 
hours per week, and the adequacy of the teaching materials.  
As it is obvious from the examples above, there have been many researchers so far examining music courses in 
elementary schools, the problems of the teachers faced during music education and their competencies with diverse 
sampling groups. In the light of these studies, this paper aims at portraying the perspectives and values of 
elementary 1st, 2nd and 3rd grade classroom teachers towards music course in the sample of Kocaeli province. In 
accordance with the aim of the study, the following research questions are tried to be answered. 
- Do classroom teachers use the knowledge of music education they gained at their undergraduate education in 
their teaching experiences? 
- Do they teach music in their classes? 
- Do they interlink music with other disciplines? 
- What do they teach in music classes?  
- Can they play any musical instruments? 
- Do they use the musical instruments they can play in their classes?  
There have been no similar studies encountered in the research area. Therefore the study seems crucial in 
illuminating the perspectives of classroom teachers of Kocaeli (central district) towards music courses. 
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2. Methodology 
The study is based on case study model (Karasar, 1999). These kinds of studies are mostly descriptive studies and 
they don’t allow statistical analyses most of the time (Karasar, 1999). They are also referred to as situational studies 
(Yıldırım&Şimşek, 2008). Since the study is based on this model with a less number of participants, descriptive 
statistics like frequency, mean average, standard deviation were not applied. In this context the sample of this study 
consists of 47 classroom teachers working at 1st, 2nd and 3rd grades of four different elementary schools in province 
of Kocaeli, İzmit.  As the study is a qualitative one, a limited number of sampling groups have a deeper analysis not 
giving a chance to generalise the findings to a bigger population as it is a case study (Yıldırım&Şimşek, 2008). Data 
collection tool used in the study was designed by the researcher and it consists totally of open-ended questions.  
These questions were prepared in line with the titles (basic concept knowledge, instrument training and inter linkage 
with other disciplines) included in the contents of music education course in Elementary Education Department of 
Education Faculty. The data collection tool was expertized to two professors working at educational field. Along 
with the productive feedback and suggestions, it had its latest version with the necessary changes and corrections. 
The point in doing this is to check whether the questions in data collection tool  are appropriate to the purpose of the 
study and whether it symbolizes the field wanted to be measured (Karasar, 1999). Accordingly internal validity is 
related to the adequacy of the process, which is followed while obtaining the research findings, in figuring out the 
reality which is studied on (Yıldırım&Şimşek, 20085). Internal validity of the study was found 0,83 indicating a 
valid score claiming further analyses. The data of the study were coded from the notions derived from the data with 
the help of QSR Nvivo 8.0 which is qualitative data analysis software. Codes were formed in tree nodes in the 
software. Sometimes the number of data might be more than the number of participants as some of the elementary 
teachers express opinions which suit more than one theme. The results of the analyses were presented with the help 
of models and graphics as well as exact quotations of teachers’ views.  
3. Findings 
Findings regarding the perspectives of classroom teachers working at 1st, 2nd and 3rd grades working at 
elementary schools towards music classes are as follows: 
It is seen that 24 out of 47 classroom teachers which covers the sampling group were graduated from elementary 
education programmers while 23 of them were graduated from different educational programmers. 
 
Table 1. The use of music education knowledge gained at undergraduate level 
 
 A : The status of music education: Yes B : The status of music education: No 
1 : The status of using  
undergraduate level knowledge: Yes 
14 0 
2 : The status of using  
undergraduate level knowledge: No 
10 23 
 
As it is shown in Table 1 it was found that 14 out of 24 classroom teachers who took music classes at 
undergraduate level reflected their knowledge into their teaching experiences while 10 of them stated that they did 
not use such knowledge. 4 teachers remarked that they are incompetent in music education field.  
“I don’t regard myself competent enough on this issue” (T1) 
The status of classroom teachers teaching music in their classes is shown in Chart 1 according to years of 
experience, gender and the grade level variables. 
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Table 2. The status of teaching music according to years of experience,gender and the grade level variables 
 
 Years of Experience Gender Grade 










TEACHING MUSIC: YES 1 8 9 11 16 24 21 15 11 19 
TEACHING MUSIC: NO - 1 1 - - 2 - - 2 - 
 
In terms of years of experience variable it was observed that teaching music in classes increased in parallel to the 
years of experience (16 Teachers with 26 and above years of experience). Regarding to the second variable, gender, 
it was figured out that female teachers (n: 24) pay more attention to teach music in their classes when compared to 
their male counterparts (n: 21). According to the third variable, the grade level, it was inferred that teachers teaching 
at 3rd grade (n: 19) teach more than any other teachers teaching at other levels. The following remarks regard to the 
views of the classroom teachers who don’t teach music: 
“I do nothing because I haven’t been trained so, thus I don’t want to make it wrong by misleading the students” 
(T21), “This class should be taught by a branch teacher” (T24). 
 

















It is striking that most of the participants remarked that a classroom teacher  
 
should take music education (n: 36). Except from these teachers some others remarked that: 
 “We lack lots of knowledge in music education and we feel that we cannot teach music like a music 
teacher” (T12),“I find it hard to simplify my language to students’ level” (T4). 
There are also other teachers who think music education is irrelevant. Some of them remarked as: 
 “Branch teachers should teach music instead of classroom teachers” (T22), “If the point is just teaching of 
songs, the use of technology might be helpful” (T22). 
 
Table 4.The status of classroom teachers’ interlinkage of music with other disciplines 
 
1: Interlinkage of Music with other Disciplines = Yes 40 
2: Interlinkage of Music with other Disciplines = No 1 
3: Interlinkage of Music with other Disciplines = Maybe 3 
 The necessity of classroom teachers in taking  
music education 
Necessary 36 
Not necessary 2 
One should learn playing more than one musical instrument 5 
One should have the necessary music knowledge 4 
One can teach playing a musical instrument 2 
One should be trained in courses which require talent 2 
One can learn basic information 2 
We lack knowledge, we can’t teach like a branch teacher 2 
It’s hard to simply my language to that of students 2 
Music requires a special talent and interest 1 
Branch teacher would be a more effective 1 
Technology might be helpful in teaching songs 1 
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As it is crystal clear from Table 4, 40 classroom teachers interlink music with other disciplines. To exemplify 
from the views of the teachers: 
“There is no successful student without the taste of music” (T22), “Whenever I feel students get bored, I sing a 
song which please them facilitating their adaptation to class better” (T38). 
Teachers who gave more clear remarks think that music education is more closely related to introduction to 
science, Turkish education and mathematics education: 
“The songs in music classes at the first years of my experience were related to introduction to science, but now 
they are independent from any other classes” (T23), “Most of the topics in introduction to science, Turkish and 
mathematics can be taught with songs” (T23). 
Another teacher who perceives music education as a part of life remarked on every class as: “Music is a must 
and the colour of life affecting students positively. There is harmony and rhythm in each class from Turkish to 
Mathematics” (T15). 
Table 5. What classroom teachers teach in music classes 
 What Classroom Teachers Teach in Music Classes 
Curriculum 17 
Songs of school and children 14 
Songs 14 
Teaching songs marches and Turkish traditional songs 12 
Rhythm practice 6 
Playing recorder 6 
Notes 4 
Tongue twisters 3 
Listening to music 3 
Games with songs 2 
Songs of classical music 2 
 
There is a list of what classroom teachers teach in music classes in Table 5. While 17 out of 47 teachers remarked 
that they use the course book material suggested in teaching program of music education, 14 of them teach school 
and children songs to students and 12 of them teach songs, marches and Turkish traditional songs. The most 
prominent remarks of the teachers are as follow: 
“I teach songs which are appropriate to levels of the students. I make them listen to classical music, we beat out 
and play games with songs” (T19), “I teach the relevant topics from the teaching program and teach songs which are 
appropriate to their ages” (T20), “I generally teach school songs in parallel to the important days and weeks. I made 
a reading festival. We performed them in school chorus. I also teach Turkish traditional songs” (T16), “I teach 
school songs which are appropriate to their levels as well as the songs related with classes” (T6), “I teach feeling of 
rhythm, songs and marches on important days and weeks, Turkish traditional songs, names of the musical notes, 
their places on stage, semibreves and the names of musical instruments, etc.” (T27), “I have no talent in music. I 
think only experts can understand the terms. I am not competent enough. I make them sing and read books” (T32). 
Table 6. The status of classroom teachers towards playing a musical instrument and using it in music classes 
Instruments 
A :Playing a 
Musical Instrument 
= Yes 
B : Using  Musical   
Instruments in Classes 
= Yes 
C : Playing a 
Musical Instrument 
= Sometimes 
D : Playing a 
Musical Instrument 
= No 
1: accordion 1 - - 1 
2: baglama 4 1 2 1 
3: org 3 2 - 1 
4: mandolin 3 2 - 1 
5: goblet drum 1 1 - - 
6: recorder 24 18 4 2 
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In Table 6, it was observed that the majority of the classroom teachers can play recorder (n:24). Baglama is the 
second most played instrument among teachers after recorder (n:4). It was also pointed out that 18 out of 24 
classroom teachers playing recorder can use their instruments in music classes. While 4 of them remarked that they 
use recorder occasionally in music classes, 2 of the teachers expressed that they never use it. The distribution of 
teachers who can play org and mandolin is similar to the ones that of recorder. Accordingly, while 2 of the 
classroom teachers use their instruments in their classes, 1 remarked that he never uses his instrument in music 
classes. In terms of 4 teachers who can play baglama, 1 said s/he uses it in music classes, 2 said they sometimes use 
it and there is 1 teacher with no use of baglama in music classes. Data reveal that the recorder is well known and 
played by the classroom teachers compared to other instruments. As recorder is kind of musical instrument which is 
economical and with no problem of chord, it is not surprising that it is widely used in classes for music education.  
“I play baglama and recorder in class. If there is a music which I cannot play, I make them listen from computer 
giving a way of introducing the sounds of the instruments to the students like the sound of piano” (T32). 
4. Conclusions and suggestions 
This study examines the perspectives of classroom teachers towards music education. Although 24 classroom 
teachers out of 47 participating teachers were graduated from education faculties with music education, it was found 
that only 14 of them use the knowledge they gained at undergraduate level while 10 of them do not use them as they 
regard themselves incompetent in doing so. Similar findings are also seen in the studies of Kocabaş and Karan 
indicating that classroom teachers do not regard themselves and the education they take adequate enough.  
It was also figured out that as classroom teachers’ years of experience increase, their level of teaching music in 
their classes also increases accordingly.  The reflection of teachers’ professional experience to music classes is 
thought to be positive. It was seen that the status of teaching music differs in terms of the grade levels in which 
teaching take place and it was found that the importance given to music classes is more in 2nd grade when compared 
to 1st and 3rd grades. It is thought that this situation might be stemmed from different attitudes of teachers towards 
music classes. 
The remarks of the classroom teachers towards the necessity of getting music education in order to be competent 
are congruent with the studies with similar results (Kocabaş& Karan, 2008;Göğüş, 2008). The solution of the 
problem with inservice training seems reasonable.  
Another conclusion of the study reveals that teachers’ remarks indicate an inter linkage of music classes with 
other disciplines. 
It was also observed that what teachers teach in music classes is mostly based on song education whereas there is 
a missing part in teaching the theoretical parts of music education. It was also striking that classroom teachers who 
use the course book which is appropriate to the teaching program request supplementary CD’s including songs 
covered in course book.  
One final conclusion of the study reveals that recorder is the most widely known instrument. Most of the 
classroom teachers who can play the recorder remarked that they also use their instruments while teaching music. 
In the light of the results of the study, the following suggestions are made: 
1. Classroom teachers should take in service training in order to complete their in competencies in music 
education, 
2. The content of music classes in undergraduate programme of elementary teacher education should be revised, 
3. Classroom teachers should follow publications and activities towards meeting their educational needs,  
4. Schools should be equipped sufficiently for music education. 
5. There should be activities which raise the consciousness level of families by forming a base in the necessity of 
music education. 
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